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Two themes to the
recent changes:

* Expanding discretion

* Emphasizing restorative
approaches and progressive
discipline

4/15/2013



CITYWIDE STANDARDS

The Discipline Code and
Bill of Student Rights
and Responsibilities, K-12

CREATING SAFE, SUPPORTIVE AND INCLUSIVE SCHOOLS

PROMOTING POSITIVE STUDENT BEHAVIOR

Each school is expected to promote a positive school culture and climate that provides students with a
supportive environment in which fo grow both socially and acodemically. Schools are expected to take o
proactive role in nurturing students’ pro-social behavior by providing them with @ range of positive behav-
ioral supports as well as meaningful opportunities for social emotional learning.

Student engagement is integral to creating

a positive school culture and climate that
fosters students’ social/emotional growth and
academiic achievement. Providing students
with multiple opportunitics to participate in
a wide range of pro-social activities and, at
the same time, bond with caring, supportive
adults can help prevent negarive behaviors.

Examples can inchude: providing students
with meaningful opportunities to share ideas
and concems and participate in schoolwide
initiatives; student leadership development;
periodic recognition of students’ achieve-
‘ments in a range of academic and co-
curricular areas; using corrective feedback;
and developing schoolwide positive behavior
systems. Such opportunitics, coupled with a
comprehensive puidance program of preven-
nnm and intervention, provide students with
the experiences, strategies. skills, and support
they need to thrive.

of alternate instructional marenulsund/or memods enrichment services; uhemme class
and |

Effective social emotional learning helps students
develop fundamental skills for life effectiveness, includ-
ing: recognizing and managing emotions; developing
caring and concern for others; establishing positive
relationships; making responsible decisions; and han-
dling challenging situations constructively and ethically.
Such skills help prevent nagative behaviors and the
disciplinary consequences that result when students do
not live up to behavioral standards.

School stalf members are olso responsible for address-
ing inappropriate student behaviars which disrupt
learning. Adminisirators, teachers, counselors and
other school staff are expecied to engage all sudents
in intervention and prevention strafegies that address a
student’s behavioral issues and discuss these strategies
with the student and his/her parents).

Intervention and prevention appreaches may include
guidance support and services to address personal
and family circumstances; social/emotional learning,
such as conflict resolution/peer mediation/negotiation,
restorative circles, anger management, stress monage-
ment, and/or communication skills acquisition; the use
;acemeni; ond/
plans which

or development or review of functional t

should be developed and/or reviewed as an early infervention sirategy.

If, ot any time, school officials suspect thot a student's difficulties may be the result of o disability which
may require special education services, the student should be referred immediately o the Commitiee on

Speciol Education.

Through the use of intervention and prevention strategies that engage students and give them a clear
sense of purpose, school staff members facilitate students’ academic and social-emotional growth and

assist them in following school rules ond policies.
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PROGRESSIVE DISCIPLINE

Understanding discipline as a “teachable moment” is fundamental to a positive approach fo discipline.
Progressive discipline uses incremental interventions fo address inappropriate behavior with the ultimate
goal of teaching pro-social behavior. ngresswe discipline does not seek punishment. Instead, progres-
sive discipline seeks ility and behavioral change.

The goal is prevention of @ recurrence of negative behavior by helping students learn from their mistakes.
Essential to the implementation of progressive discipline is helping students who have engaged in
unacceptable behavior to:

* understand why the behavior is unacceptable and the harm it has caused

* understand what they could have done differently in the same situation

* iake responsibility for their actions

* be given the opportunity to learn pro-social sirategies and skills to use in the future
« understand the progression of more stringent consequences if the behavior reoccurs

Every reasonable effort should be made fo
D ining the Disciplinary R correct student misbehavior through guid-

. g ance inferventions and other schookbased
B R resaurces and the leas severe disciplinary
e Pl aummzn;m = responses. Guidance inferventions are es-
inappropriate conducs, it & necesary to evaluate the seniil bocousa teopprapeicle behivia or
Sy of e cic e violations of the Discipline Code may be
e Eolloing Facd et e Camitheisl pab 10 dtin® symptomatic of more serious problems that
tate discipli students are experiencing. It is, therefore,
important that school personnel be sensitive
to issues that may influence the behavior of

measures:

* the student’s age and maturity; students and respond in a manner that is
« the student’s disciplinary record {including the nature most supportive of their needs.
of any prior misconduct, the number of prior instances
of misconduct, and the disciplinary and guidance Appreprigte disciplinary responses should
intervention measures applied for cach); emphasize prevention and effective
« the nature, severity and scope of the behavior: infervention, prevent disruption to students’
& the oo oon oy is which die canduc edumliorm ond promote the development
S of a positive school culture.

* the frequency and duration of the behavior;
= the number of persons involved in the behavior;

* the student’s IER, BIP (Behavioral Intervention Plan)
and 504 Accommodation Plan, if applicable.

PROGRESSIVE DISCIPLINE

Infraction Levels

The Citywide Standards of Intervention and Discipline Measures holds students accountable for their be-
havier. Infractions are grouped into five levels bosed on the severity of the infraction. Whenever possible
and appropriate, interventions should begin with the lowest level of disciplinary response.

Principals, teachers, school staff, students

ond parents need to know the disciplinary Progressive Infraction Levels

bl iht can be Ioken ymen i Level 1| Uncooperative/Noncompliant Behavior
lent or isrupts @

classroom. The Discipline Code is divided Level 2| Disorderly Behavior

into two sections Section A Grodes K-5 and
Section B Grodes 612 to ensure that the

Level 3 | Disruprive Behavior

oge and general maturity of the student are Level 4 | Aggressive or Injurious/Harmful Behavior
f’:’s‘;ﬂ:“l’fifgm‘n’;ﬁzg}""’ may not opply Level 5 | Seriously Dangerous or Violent Behavior

Eoch level of infractions contains possible guidance interventions as well os o minimum to & maximum
range of possible disciplinary responses that may be imposed by a teacher, principal, the Chief Executive
Officer of the Office of School and Youth Development or other designee of the Chancellor or Community
Superintendent.
The enumerated infractions are not
alkinclusive. Students who engoge in
misconduct which is not listed are
Where and When the Discipline Code Applies subject to oppropriate disciplinary
1 . o . measures by the feacher, principal or
Thestandards et ford i the Discipline Code apply to behavior: oy iof . cuive Offcer of the Ofcs
+ in school during school hours, of School and Youth Development or
SR S S other designee of the Chancellor or
S Hides fanded by the NYC DOE, Community Superintendent based on
RTINS R vEroKs oy ' violation of school rules. To ensure that
» atall school-sponsored events and staff, students and parents ore aware

* an other-than-school property when such behavior can be of all expecied stondards of behavior,
demonstrated 1o negatively affect the educational process or schoal rules must be in wriling and
10 endanger the health, safety, morals, or welfare of the school  distributed along with the Discipline
community. Code.

When misbehavior involves ication, gestures or

The Discipline Code provides graduated
accountability measures for students
who engoge in repeated misbehaviors
despite prior inferventions and/or prior
imposition of appropriate disciplinary
measures,

expressive behavior, the infraction applies to oral, written or
electronic communications, including but not limited to
texting, e-mailing, and social networki

More severe accountability measures will be imposed on those students who engage in a patfern of
persistent misconduct, Whenever possible and appropriate, prior lo il:ro&ing such penalties, school
officials should exhaust less severe disciplinary responses and use guidance interventions.
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Types of Guidance Interventions

Referral to Counseling Services for Bias-Based Bullying, Referral to Counseling Services for Youth Relation-
Intimidation or Harassment: When a saadent or group of students | ship Abuse or Sexual Violeace: When one person
engages in bias-based bullying, intimidation or ha € of an- uses 2 pattern of threaiened or actual physical, sexual,
other student or group of siudenis, both the victim and the studeni | and/or emotional abuse t conteol a dating parmer. the
‘who engages in this behavior should be referred to separate appropri- | school should refer both the victim and the scudent
ate counscling, support and education services provided by school who engages in this behavior 1o separate appropriate
saff o acommanity-based ageney. Neither mediation nor conflcs | school or commanity.based gencie forcounselng.
resolution are, under any approprial uppor, . Neither mediation nor conflict
for bias based bullying, intimidation or harassment, resolution are, undn' any cifcumstances, approptiate
interventions for suspected relationship abuse

RESTORATIVE APPROACHES
A msiarahv- ﬂppfmch can be us.d as both o pmmmn ond infervention measure. Restorative processes
schools build and em members o tak ibil brlluwoll
n? prﬂvwﬂmdtal with m.ﬂicl before it escalates; oddress underlying factors that lead
rﬁh engage in inappropriate behavior and build resiliency; increase the pro-sacial skill of those who
mhumda»m and provide wrong doers with the opportunity to be accountable fo those they have
rmed and enable them fo repair the harm to the extent possible.
Whm used as an intervention measure, taking a restorative approach to discipline changes the funda-

mental questions that are asked a behavioral incident occurs. Instead of asking who is to blame and
how those engaged in the misbehavior will be punished, a restorative approach asks four key questions:
* What happened? » What needs to be done to make things right?

+ Who was hormad or affecied by tha behavior?  + How can people bahave diflerantly in the fulure?

TYPES OF RESTORATIVE APPROACHES

Circle Process: Circles are effective as both u evention and infervention :lmlegy Circles may be used

as a regular praclice in which a group of siu sm.s'La v faculty or students and facully) participates. A circle
can also be used in response to a particular issue that affects the community. The circle process can enable
a group ta build relationships and establish understanding and trust, create a sense of community, learn
how to make decisions together, develop agreements lar'gke mutual good resolve difficult issues, etc.

Collaborati fiation: Using the collaborati process enables an individual fo talk
o B e i
factory resolution. Training in collaborative negotiation includes learning acive listening and other conflict

resolution communication skills.

Peer Mediation: An impartial, third party mediator (in a school, a student who has been trained to serve
as o peer mediator) facilitates the negotiation process between parties who are in conflict so that th
can come lo a mutually satisfactery resolution. Mediation recognizes that there is validity fo the cmﬂ:h
ing peints of view that the disputants bring 1o the table and helps disputants work out @ solution that meets
sets of needs. Disputants must choose to use mediation and must come o the process willingly.
iation is not used in s'\tunnms in which one individual has been victimized (for example, in cases of
harassment or bullying] by another.

Formal Restorative Conference: A conference is chwbhr‘d Im/ b individual who has received specific
training in bri ther individuals who have acl causing harm with those who have been
e D e e b b
who was hmmud of paramount importance when considering this oghon in a school sefting. Both sides
may bing supporters 1o th circle who have olso been affcted by the ncident. The purpose of the confe-
ence is for the harm doer and the harmed to understand each other's perspective and come to a mutual
agreement which will repair the harm as much as it is able fo be repaired.

PROGRESSIVE LADDER OF SUPPORT AND DISCIPLINARY CONSEQUENCES

The ladder of supports and | below illustrates o se fo
behavior. S|uden| m\sbehev‘lcr must be handled on o case by case basis. In ol cases, lmplememnen of approprt-
ate must take Inte it @ number of foctors including the nature

and severity of Ihe mlsconducl‘ In some cases, the use of primary consequences and/or the use of guidonce
Interventions may be most sultable. In others, o student’s misconduct may require or be most appropriately
addressed by a torgeled or significant disciplinary response clong with guidance Interventions.

For students serving a Supetintendent’s Suspension, Significant Consequences
stodent support servioss are poovided in 28 sltersare « Asignment oo akernase instractiondl e
instructional site. Contact between the site and the (1 yean)

student’s home school is established to ensuse academic

+ Assignment to ahemnate instractional site
progress and successful ransicion wpon retwrn.

(up t0 90 days)

* Teacher conference/classtoom observation

* Peer mediation andfor other behavioral supports
including restorative approaches as applicable

* Assignment of a Mentor/Coach

* Guidang lesson(s) in clasrooms

« Individual behavior contract
(elementary level)

* Referral to Pupil Personnel Team

*+ Guidanee conference

* Parent contact

+ Individual or group counseling

Targeted Consequences
+ Principal’s Suspension (up to. 5 days)
+ Remaval from classroom by a teacher

Primary Consequences
+ tndividual behavior contrac
\ = Short term hehavior progress reports
B+ Referral o Pupil Personnel Team
Supervisar's conference with studen]
+ In schoul disciplinary actions

* Parent Conference

+ Mentoring Program

« Referral 10 school nurse o school
based health clinic or cxternal
health care provider

+ Referral for Academic Intervention Services

* Referral o caternal mental health counseling provider
o community based organization

* Referral 1o appropriate substance abuse counseling

* Referral to attendance reacher/coordinator

School counselor and/or support staff and/or Administrator and/or Dean-siudent
administrator-student conference

conference.
Student Supports ® Disciplinary Consequences
The teacher contacts the parent and. depending on the nature and severity of the behavior and the age and maturity level of the
student, takes one or more of the following steps: has a conference with the student, refers slnd.:nl o !d'mn‘ counselor :nd.fm
w PPT and.‘ul mf:n the student 1o the deans’ office (middle & hi ) One or more i P
for primary disciplinary used w address s i

Student Experiences Difficulty or Engoges in Inappropriate Behavior

Universal Prevention for All Students
School proides 3 comprchensve sudent support program that mdudrs idance service, opportuniis o scial cmnumul
arning, nd prevention and int beh
pro-sacial susdent behavior and positive connection to the school mmnmnll’y School lus a system in place for uﬂ) denifics
tion of students in noed of intervention and/or support services.
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Infractions - Agar Range of Possile Disdplinary
B35 n ineen does, propes . Responses to Be Usedin Addition
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i icjury or harrs, o depic « Indivi - Bl B oo by b (A &
actions against o obacene, vulgar or kwd picrures of udenor | Pesr mediacion densi v o ey oo by
o inckaling posh 5 - o enber ssemone ot
A S : & ol i i, & pincpals ipenian
B37 Engaging in phy i ; SRRl e oght i the e g
S TE———
e IS | [ ot sy 3 cher)
it o aoother or others + Ko 1o PFT (upi Pesomnd Team) | (& Mehalwpeeoa b iden
B3 Engaging in or causing disupeive behavior an the school bus i i m{vﬂm comeni |1
= + Referal 103 Commanity
Bi0 Engaging in intimidating and bullying behasior, including. Organizaion (CBO) o _‘.dw.,_u.h.u—ua
babulbing™ — heaiening wlling o ecking o et o |+ Reforl o ppropriae abmancesbae e
= i
verbal o physical conducr that thrcatens:another wich harm; * Referal b comnacling services dor yoush - tended aspession e 30 m B achend deys
- " el e
o hoiciy cokos,aational | * Reforal 4 o
evigin, Grizenship/immiggation stanus, weight, relgion. relgious brlyiog, imimidation, or haasmen S ——
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Bl i a —
el d il Wit i =

drug parap hemaka. andlos aloohl
42 Falely acivating a fire alasm or ocher dinasr sarms (0-) only)
B43 Making a bemb threat (D-L oaly)

ther il e
darch withia the chool communiy. Suppon sr-
vices ey inclnde sy of the range of pukdance
nervensions o 3 combination of rvices asbe
meas e i e

commapicaion, ssch s extio, e-mad, itant s o, €t

dencsmbo e 17 i the b
fibeschod o, whick s Wy 1)

froctions - Seriously Dengerous or Violent Behavier Gaidanta Inte vantions Ronge of
2 et . h Rosponses to Be Used in Add-
bekonging to anecher % y g Ll
1y ; - - i | 5 L
schoal peronncd or schaool wfcay agents. e . hat rosu 7
4 bl ” o 6-10 ehoal dape
upon sudents or othess * Individualigmoup wumding B “"
e : < . : e s I Superincendent’s migpension
winlence « Mentoring program that reult in cxcodod vt
iy, . : o .G 1 pension for 30 10 90 school
BS7 Engging in physical serusl sggressicnfoompeling or ordng anodher ta.cogage | commct e b ]
insexual aaiviy . 7
B3 Sellng or diswibusi doobod | * Beferalo PFT (Pl Peonct T | K Sypigenden's sspension
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of the range of gidance inserventions ora
combination of services s best meems the
needs of the individual sudent.
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Encouraging Numbers

* On March 28, 2013, the DOE
reported to the New York City
Council that suspensions were
down more than 36% as
compared to last year

* Principal’s suspensions and
Superintendent’s suspensions
have both decreased

Remaining Challenges

* Incentivizing the use of
restorative approaches

* Finding ways for all interested
schools to implement restorative
approaches

* Introducing effective restorative
approaches in schools with high
rates of suspension

* Implementing restorative
approaches district-wide




